Objective: to carry out a literature review to characterize the production in the Nursing area about the use of movies and videos in Nursing education, related to underlying communication assumptions and contents taught. Method: integrative bibliographic review carried out in the PUBMED databases, CAPES journal portal, and SCIELO online library, with studies from 2007 to 2016. Results: 36 articles were included, in which audiovisual resources are part of the research subject. There are predominance of validation and effectiveness studies, in which audiovisual resources are used mostly as a reproduction of reality, mainly to develop clinical skills, with the purpose of illustrating procedures or bringing students closer to real contexts of action. Final considerations: the results point to a weak theoretical support of most of the studies. It is suggested that more empirical research be conducted to offer more consistent contributions to Nursing teaching.
INTRODUCTION
Over the last decades, videos and movies have been used more as a didactic resource in education. From educational videos, videorecording activities, use of commercial movies or TV programs, to podcasts of social networks, audiovisual resources have become very common tools in teaching and learning dynamics. This variety of uses and appropriations of audiovisual resources in classrooms is generally supported by the understanding that movies and videos can: allow the critical perception of society (1) ; awakening and reinforcing student interest and student motivation (2) ; carry everyday facts to the classroom; and open a privileged channel of access to the cognitive and affective levels (3) .
In Health education, these arguments have also been used with some frequency. Some papers bring the understanding that videos and movies are important resources to emotionally engage viewers (4) , to raise reflections on themes related to the humanization of health care (5) , and to be a resource for the development of communication skills (6) .
Specifically, in Nursing training, the use of movies and videos has been advocated for more than 30 years, highlighting (7) advantages such as flexibility, possibility of playback, archiving, control of the point of view and way of presenting reality to students. In this understanding (7) , videos can be used to replace live presentations/ instructions, complement other teaching methods, and train skills. More recently, the movies have also been understood as facilitators of theoretical learning, resources for experimenting with social and cultural practices, to awaken interests and develop reflections on daily life (8) , as well as to offer Nursing training the possibility of students to contexts of care and to be sources of emotional and cognitive experiences (9) . Silva et al. (10) points out that the movies are facilitators for the visualization and understanding of the subject with psychiatric disorders, since they promote reflection and the projection of oneself in the other.
Narratives such as these, which are often based on the use of audiovisual resources in classrooms, are based on assumptions that have some limitations. The first of these limitations is pointed out by Sol Worth (11) , already in 1974, who questioned the insufficiency of empirical studies to support these arguments about the potentialities of images in their use in education. For the author, these arguments, in general, are supported by the belief in the universality of images to communicate to different cultures, ages and genders, the psychological and social superiority of images in communicating ("a picture is worth a thousand words").
In the context of Post-structuralist Cultural Studies, it is possible to define a second limitation, which concerns the communication model underlying the arguments questioned. Thus, based on Stuart Hall's (12) criticism of the traditional model (communicationmessage-receiver), these arguments are based on the understanding of the unilinearity of communication and presuppose the passivity of the viewers/receivers. This becomes clear exactly when the videos are understood as encouragement capable of motivating, provoking reflections, or even replacing an experience in some professional context. From this perspective, it would be up to viewers to assimilate content transmitted via audiovisual resources, consisting of behavioralist encouragement/ response dynamics. In response to this, Hall proposes to think of communication in its complexity, multilinearity, and mainly by understanding viewers as active in producing the meanings of their experiences from movies/video. Understanding such limitations in understanding the teaching and learning dynamics in which movies and videos are used, it is relevant to identify in the scientific production that understandings and assumptions have guided the uses of videos and movies in Nursing training and to understand how these practices have been related to curricular content and proposed activities. Thus, following our previous experience in medical education (13) , the present study consists of a bibliographical review on the uses and appropriations of audiovisual resources in Nursing training, to investigate how the area has appropriated these resources, under which conceptions, objectives and in which disciplinary contexts.
OBJECTIVE
To carry out a literature review to characterize the production in the Nursing area about the use of movies and videos in Nursing education, related to underlying communication assumptions and contents taught.
METHOD
For the development of the present study an integrative systematic bibliographical review was developed. A bibliographical review aims to determine what research present about a topic, what they do not, what is known and what is not known; find gaps in knowledge; and synthesize results (14) . Specifically, the integrative bibliographic review offers the opportunity to know the evolution of the theme over time and, with this, to visualize possible research opportunities (15) . The review can be structured respecting the following 6 steps to carry out this type of review (15) : identification of the theme and selection of the research question; establishment of the inclusion and exclusion criteria; identification of pre-selected and selected studies; categorization of selected studies; analysis and interpretation of results; presentation of knowledge review/ synthesis. This review followed to PRISMA 1 guidelines.
The selection was based on the survey of indexed works to the PUBMED database (https://www.ncbi.nlm.nih.gov/pubmed/) and published in journals indexed to the QualisCapes strata of the Nursing area, found through the journal portal of CAPES and SCIELO.
The search terms were "vídeo", "filme" and "cinema" in Portuguese-language journals, and "video", "movie", "film" and "cinema" in English-language journals. Only papers published in the last ten years were considered. Thus, the survey was carried out in January 2017 and, for this reason, contemplates works published until December 2016. Although there is the defense that a review study should be done in the last five or seven years (14) (15) , it is understood that this period would also contribute to a perception of production history, without broadening the corpus of research.
Subsequently, the abstracts were read, from which articles that did not specifically focus on Nursing teaching and/or the movies and videos were not included in the research objects were excluded. In Chart 1, the following are the journals, classifications, countries of origin and total of publication found and selected for the study.
Based on the reading of the selected papers, we initially sought to answer the following questions: 1) In what type of study does the work consist? 2) What conceptions do they bring about videos and movies and their uses in Nursing education? 3) How is the video researched? 4) The use/study is related to what course of Nursing? 5) What is the pedagogic objective of the use of videos/movies?
RESULTS
From the selection criteria of the material for the analysis, 36 studies were chosen. When analyzed under the selected questions, they offered inputs for the perception of tendencies and gaps in the scientific production of the journals with the best evaluation in the Brazilian context.
In the Chart 2 the papers selected for this study are listed.
Initially, among the articles selected, there are 2 literature review studies, both from NET magazine. The first one (35) analyzes (in 11 papers) the use of commercial movies in Nursing education, attentive to the concept of cinurseducation, to better define this term (cinema, nurse and education) . The author relates the use of movies with the goals of developing a more studentcentered, experiential, reflexive, and problem-solving education. The second one (40) , has developed a review (in 54 papers) on the use of commercial movies in education in Health Sciences. In this work, the main result points to the insufficiency of studies that demonstrate the usefulness and validity of the use of movies as didactic resources despite their recurrent use. Use of film as a teaching-learning strategy on people with disabilities: perception of Nursing students 2012 (9) EANRE Effect of an educational video on student's knowledge about oral hygiene of patients undergoing chemotherapy 2015 (16) Camera and action in performing the central venous catheter dressing 2015 (17) 
RLE
Validation of an educational video to promote attachment between HIV-positive mother and her child 2011 (18) 
RBEN
The process of living in the movies: old age, sexuality and memory in Copacabana 2007 (19) TCE Learning in mental health through videographic production: an experience report 2013 (20) A focus group study of the use of video-recorded simulated objective structured clinical examinations in nurse practitioner education 2010 (21) NEP Challenging the shock of reality through digital storytelling 2011 (22) Snapshots of simulation: Creative strategies used by Australian educators to enhance simulation learning experiences for Nursing students 2013 (23) Comparing the effectiveness of video-assisted oral debriefing and oral debriefing alone on behaviors by undergraduate Nursing students during high-fidelity simulation 2014 (24) Teaching midwife students how to break bad news using the cinema: An Italian qualitative study 2015 (25) An education intervention to improve Nursing students' understanding of medication safety 2015 (26) Madness in the movies: An evaluation of the use of cinema to explore mental health issues in nurse education 2016 (27) The viewing room: A lens for developing ethical comportment 2016 (28) Using on-line video clips to enhance self-efficacy toward dealing with difficult situations among Nursing students 2006 (29) NET Video streaming: Implementation and evaluation in an undergraduate Nursing program 2008 (30) A multi-method study to determine the effectiveness of, and student attitudes to, online instructional videos for teaching clinical Nursing skills 2009 (31) Video-based self-assessment: Implementation and evaluation in an undergraduate Nursing course 2009 (32) To be continued
Regarding the selected national production, especially considering the discrepancy of this production in relation to the international, it is possible to think that, despite the recurrent use of videos and movies in Nursing education, the study of these technologies is still not clearly defined as a topic of interest of the area. There were 30 international articles selected (out of 65 found) and 6 nationals selected (out of 23 found). The national production has an increased concentration in the last 5 years. Despite the small amount of publications, it is possible to observe a tendency of increase of publications on the topic searched here. Meanwhile, international production has been a little more spread in the last 10 years, despite being larger in the last 2 years.
What are the type of the studies analyzed? How is the video searched?
At this stage of research, it was observed the type of research as well as how the video was studied or was part of the research. A first point to note is the predominance of empirical studies over those that are only theoretical. Only TCE (1), NEP (2), NET (3) and NE (1) journals presented theoretical studies, totaling six studies, from the universe of 30 analyzed.
The proportion between empirical and theoretical studies is practically the same in national and international publications, that is, less than 20% of the selected studies are theoretical. It remains to know what is the quality and scope of these empirical studies.
The empirical studies included: validation studies by specialists (3), comparative studies with other technologies or practices (10), studies of efficacy of uses (7) and case studies and characterization of experiences (9) . It is possible to note a national trend towards validation by specialists. These studies (17) (18) 20) consist of presenting some proposal of educational activity with the use of movies or videos and request that professionals of the area or researchers of the Nursing area evaluate and validate such proposal. It is interesting to note that these studies only counted on validators of the Nursing area, no longer counting on people from the area of Education, Technologies and Communication, an aspect that weakens the presented validations. In addition, validation tools leave some doubts, as the evaluation questions may be more focused on the preferences and content of the movies, and the effectiveness of the educational dynamics with the use of movies and videos or even the role videos/movies in the activities.
International studies have tended to be comparative studies, efficacy studies and case studies. In these studies, videos are compared to other educational technologies, ranging from lectures (23, 30) and observation of care (31) (32) 34) to readings of texts (24) and care simulations in Role-Play dynamics (39) . There was also some recurrence of studies in which learning was assessed in pre and post-tests at the display of a particular film or video (16, 41, (46) (47) . Also noteworthy was the number of case presentation studies and video experiences pointing to advantages and peculiarities found (15, 22, 25, 33, 45) . These data will be better understood following the presentation of results.
TITLE YEAR REF. JOURNAL
Web-based video and feedback in the teaching of cardiopulmonary resuscitation 2012 (33) NET Effect of a video on developing skills in undergraduate Nursing students for the management of totally implantable central venous access ports 2012 (34) Learning concepts of cinenurducation: An integrative review 2012 (35) A pilot project in distance education: Nurse practitioner students' experience of personal video capture technology as an assessment method of clinical skills 2013 (36) Online video in clinical skills education of oral medication administration for undergraduate student nurses: A mixed method, prospective cohort study 2013 (37) Attitudes toward Video-Assisted Debriefing after simulation in undergraduate Nursing students: An application of Q methodology 2014 (38) Improving Chinese Nursing students' communication skills by utilizing video-stimulated recall and role-play case scenarios to introduce them to the SBAR technique 2016 (39) Literature review: Use of commercial films as a teaching resource for Health Sciences students 2016 (40) Nursing students' preferences of strategies surrounding cinenurducation in a first-year child growth and development courses: A mixed method study 2016 (41) Piloting the feasibility of head-mounted video technology to augment student feedback during simulated clinical decision-making: An observational design pilot study 2016 (42) Use of videos to support teaching and learning of clinical skills in Nursing education: A review 2016 (43) Practitioner Perceptions of Trauma Video Review 2013 (44) 
JTN
Evaluation of an interactive web-based Nursing course with streaming videos for medication administration skills 2014 (45) IJMI Effects of video-feedback on the communication, clinical competence and motivational interviewing skills of practice nurses: a pre-test post-test control group study 2014 (46) JAN Mobile-Based Video Learning Outcomes in Clinical Nursing Skill Education: A Randomized Controlled Trial 2016 (47) CIN Using Film, Television, and Other Media to Teach Management and Leadership Concepts 2013 (48) NE Cinematic Technology: The Role of Visual Learning 2011 (49) Creating a Shared Experience Using Movies in Nursing Education 2008 (50) What conceptions do they bring about videos and movies and their uses in Nursing education?
From our analysis 13 non-exclusive categories appeared. In this sense, videos can: reproduce reality, encourage reflection, raise awareness, share experiences, be instruments to explore reality, transmit information, substitute writing, facilitate teaching, contribute to the production of subjectivities, arouse students' interest , transpose space-time limits, change behavior, aid self-evaluation and reflection. Figure 1 shows the occurrences of these categories.
The most frequent conception in these papers (national and international) was the possibility of movies and videos reproducing/transporting reality into the classroom (works that do this). The videos and movies would be mainly mirrors/reflections of reality (19) (20) (21) (23) (24) (25) (26) (28) (29) (30) (31) (32) (33) (34) (35) (36) (37) (38) (39) (40) (42) (43) (44) (45) (49) (50) , reality simulators (17, (23) (24) 34, 39, 43, 45, 50) and would enable students to experience (19, 22, 25, 28, 29, 35, (39) (40) (41) (42) (43) (44) (49) (50) and explore (31) (32) 34, (36) (37) (38) distant realities of their classrooms and experiences (15, 28, 35, (49) (50) . In this sense, these media would offer access to an experiential universe in which students could immerse themselves in care settings, but in the safe and controlled classroom environment (34) (35) .
Also, regarding this category, it was possible to observe some differences when referring to videos or movies. The movies were mainly related to a more existential dimension in presenting contexts of action, if returning to encourage reflection and awareness, and offer experiences to the students. This experiential dimension is also strongly related to the categories sharing experiences, producing subjectivities (20) and identities (19) , as well as encouraging reflection (22, 35, 46, 49) . It is understood, in these works, that by experiencing narratives presented by the movies, students would intensify the process of personal and professional maturation (39) .
When papers was related to videos as reproducers of reality, these papers were more intended to illustrate a procedure or type of care (26, 28, 33, 34, 43, (47) (48) , to be memory devices (32) (33) 36, 38, 41) , to transmit information more easily (15, 24, (32) (33) 37, (40) (41) 47) , and to offer students the opportunity to review their care (33, (37) (38) and thus perform a selfevaluation, that is, being able to explore reality by transposing limits of space and time (21) (especially when related to distance education). These conceptions, more frequent in NET, seem to be strongly influenced by the work of McSweeney (7) , published in this same journal (paper excluded from our sample), 30 years ago, which defended some advantages for the use of videos in education in Nursing, such as flexibility, immediate access, archiving of information, presentation of reality and control of the point of view. This gives indications that such conceptions seem to have evolved very little since the publication of this paper. It should be noted that NET also had greater recurrences of works on movies and with epistemological orientation different from that of the videos. It is important to say that in the categories transmitting information, facilitating teaching, arousing interests and changing behaviors, the behaviorist perspective in using these educational technologies becomes clear. This tendency was greater in national publications, although it did not predominate. These objectives reveal a perception of the students as passive spectators who should only follow the guidelines of the videos or repeat the behaviors/actions presented in them (35, 49) .
Disciplines and areas of knowledge of the uses of movies and videos in Nursing
In this topic, the interest was to identify the context of using movies and videos. In the next topic, the interest will be on the objectives of the uses in those disciplines and areas of knowledge. Figure 2 shows the 16 areas of knowledge and the occurrences by journal.
National publications have tended to turn to areas of medical specialties (Oncology (16) , Gerontology (19) , Oral Health (16) , HIV (18) , Mental Health (20, 27) , Adult Health (20) , Obstetrics and Pediatrics (18) ). The videos on Oncology, Adult Health, Oral Health and Obstetrics were once again broadcasting content, illustrating and presenting procedures that students were expected to learn. One of the HIV videos was also intended to bring information to the mothers of patients and sensitize them. In the case of Mental Health, Gerontology and on patients with impairments, the papers studied how the movies can offer experiences to the students. In this way, students were supposed to be able to better understand their future patients, from their perspectives (empathic posture) regarding mental health care, elderly patients and people with impairments.
In international studies, the context of using videos and movies was predominantly in disciplines focused on the development of clinical skills and multidisciplinary areas of knowledge. There was a greater frequency of use of videos to illustrate and exemplify the administration of medications (37) , evaluation (23) and clinical procedures (e.g., checking vital signs (32) ). In the evaluation, the film was used mainly as a means for students to be able to review their performed care (21, (23) (24) (28) (29) 38, 46) , to have feedback (23, 42) and thus to improve their practice. Although the former predominated, movies and videos were used to train students for care. In this category, the movies were understood as experiential universe in which the spectators could develop knowledge, know other realities (21) (22) (23) (24) 29, 48, 50) , reflect (15, 20, 22, 25, 27, 32, 35, 38, 40, 50) and better develop social skills and communicative skills (21) , and have contact with emotions mobilized in contact with the other (25, 37) . Both videos and movies have become an environment to encourage professional practice and spaces to produce reflections on their future practice.
Pedagogical objective of the use of videos/movies in Nursing training
In order to characterize the pedagogical objective of the use of these media in Nursing training, eight categories emerged from the data: illustrate/demonstrate contents (16, 24, 26, 28, 41) , care (24, 29, 38) and procedure (17, (23) (24) 26, (33) (34) 43) ; approximate the daily reality and experience of the other (16, 34, 43) ; provoke reflection/discussion (15, 20, 22, 27, 32, 35, 45, (49) (50) ; offer self-perception, evaluation, review of clinical behaviors (21, (23) (24) 33) ; create an environment encouragement of care (23) (24) 33) ; transmit information (16) (17) (18) 44, (46) (47) (48) ; raise awareness and sensitize people (25, (32) (33) 47) ; and provide material for evaluation (23) (24) (32) (33) 36) . Some of these categories have already appeared in previous topics. These categories are quantified in Figure 3 .
Reinforcing the previously presented results, the objectives of promoting an approximation to (another) reality, or a qualified perception of everyday reality itself, were more common, as well as to illustrate content and demonstrate procedures. The first, mostly occurred with the uses of movies and the second, with the uses of videos.
With movies, the approach to reality also serves the purpose of provoking reflection and discussion, as well as seeking to raise awareness and sensitize people. These objectives are mainly related to the purpose of seeking to construct a differentiated look to the reality already inhabited and, thus, the students can have their attentions called to aspects that demand discussion and reflection. The videos also followed tendencies from previous topics and were used as means of illustrating, transmitting information and demonstrating performance of procedures. In addition, the videos were repeatedly used to film the students' performance for the subsequent evaluation, revision. That is, in both types of appropriations of videos and movies, the broader tendency of appropriation of videos in Nursing education was followed.
DISCUSSION
No references to the quality of the viewer were found in the selected articles. In most papers analyzed, it became clear that students would passively follow the objectives and proposals of the uses of movies and videos. And when that did not happen, they should re-study the video/film or usage dynamics to get it adjusted.
The recurrence of validation and comparative studies demonstrates that non-learning is understood as a failure of the material and not as the possibility for students to actively produce senses that the desired objectives escape with the uses of movies and videos. It should also be noted that the validity studies only evaluated if the contents agreed, and for that reason they were only evaluated by nurses. This practice tends to simplify the complexity of communication involving movies and videos in the classroom, as well as to minimize the role of viewers in producing meaning. It would be interesting that, in this type of study, professionals from related areas and other expertises were also included and that reception studies complemented the conclusions about the analyzed activities.
In the international literature, the use of videos as means of training nurses to perform procedures and to communicate with the patient prevailed. In the uses of movies were recurrent the strategies of sensitization, awareness and production of reflection. In both there was the goal of the media being encouragement and resulting in a behavior, perception and/or certain knowledge to be produced by studentviewers. This reinforces the idea of a traditional conception of communication that takes viewers/students as passive in the teaching-learning dynamic involving videos and movies, which follows, therefore, the tendency of a broader field of education. Among the conceptions that guided the uses of videos and movies, the most frequent was the understanding of movies as mirrors of reality, simulators of reality, experiential universe for students. This understanding goes beyond the limitations of the assumptions pointed out by Woth (10) and offers the studies of the area a possibility of overcoming the traditional model of communication, understanding the complexity of the experiences and existences of the students in the classroom and their relationship with the movies and videos. However, this assumption that movies/videos are an experiential universe, or a reproduction of reality is also not satisfactorily grounded in empirical data. Some of studies arrive at this result but depart from that same place as presupposed. In this sense, they consist of tautologies. It is important to develop further empirical research where the assumption in question is better studied and sustained.
The literature review studies analyzed in the present study agree that there is an insufficiency of studies of the use of these media in Nursing training. This insufficiency is configured not in quantity, but in the quality of the published papers. There is a predominance of empirical studies, but a lack of reflections on the results of these surveys. Even these reviews have little depth or a restricted sample of work. This paper did not attempt to deal with this demand. Our proposal was more directed to characterize some deficiencies of the studies on uses of movies and videos in Nursing.
Another aspect worth mentioning is the existence of few national surveys on the use of these educational technologies. Two international journals had a much larger amount of work and superior quality of results and discussions in relation to national production. Domestic production still seems to be more concerned with validating the few experiments that have been done than on developing new anchored proposals and more robust studies on the uses of these technologies.
Study limitations
This study has the limitation of having only articles published in journals indexed and evaluated by the QualisCapes system (https://sucupira.capes.gov.br/sucupira/public/consultas/coleta/ veiculoPublicacaoQualis/listaConsultaGeralPeriodicos.jsf ). The purpose of this choice was to focus on works published in the most relevant journals for Nursing. The purpose of this choice was to focus on the works published in the most relevant journals for Nursing.
Another limitation was the lack of inclusion of three articles from two indexed journals, but which were not freely available or available through the CAPES Portal Periódicos (http://www. periodicos.capes.gov.br). This aspect does not significantly compromise the results, considering the total of articles analyzed.
Contributions to the Nursing, Health or Public Policy sectors
From the analysis of 36 articles, the study contributes to the perception of tendencies in the use of movies and videos in Nursing education, ideas that support these uses in different moments, knowledge and spaces of Nursing education. Such information, besides offering a critical perception and a questioning about these uses, can contribute to the elaboration of new forms of use, as well as to the innovation of classes that appropriate videos in the training in Nursing and other areas of training in Health. In the present study it is possible to perceive, in the international literature, a significant variety of reports on the use of movies and videos in Nursing education, which was not present in the national literature.
FINAL CONSIDERATIONS
In the present study, we observed some tendencies in the scientific production on the use of movies and video in Nursing training. The movies are recurrently understood as means of accessing the reality of the health service, experiencing events still distant to students (such as Oncology and Geriatrics situations) and understanding mental states of Mental Health patients. The videos are mostly used as an evaluation/self-assessment tool and training to perform procedures and an illustration of aspects related to the nurse's clinical practice.
These uses are usually guided by communication understandings that are not consistent with the complexity of the health service for which students are prepared. In this service, professionals are expected to have autonomy (Art.14-I of the National Curricular Guidelines of the Nursing Undergraduate Program of 2001), reflective practice and critical capacity. However, in their formation, students have been taken as passive in the production of knowledge, especially in the dynamics involving the use of movies and videos. It is at this point that the inclusion of movies and videos in Nursing training possibly has its greatest contribution, that is, the provision of an active and relatively autonomous space of production of knowledge, in which students can reflect on their practices, about themselves, and have a critical posture in relation to the contents and practices studied.
In view of the results discussed here, it is clear the relevance of further research on the use of movies and videos in Nursing training, as well as in training for the performance of procedures, as a means of evaluation, illustration or narrative that offers a symbolic universe in that students can actively develop reflections and better develop themselves professionally and personally. In order to do so, it is reinforced the need for studies that not only contain more consistent theoretical bases, but which also have empirical designs dedicated to accounting for the Brazilian educational complexity, and thus include students as active producers of this dynamic, not only as spectators of movies and videos, but as active and autonomous in their production of knowledge.
Reinforcing results from previous studies, it is notable that movies and videos have been repeatedly referred to as innovative resources in education at various levels and quality of training. There is an imbalance between the proposals that highlight the advantages and potentialities for the use of videos in education and the studies on the effective use of these media in the dynamics of teaching and learning. Even studies that, on an empirical basis, do not deal clearly with their assumptions and are limited to validating an educational practice with movies and videos. Moreover, in the
